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Introduction
Although there are studies that seek to investigate the creative arts section in life skills during 
the intermediate phase, as set out in the Curriculum and Assessment Policy Statement (CAPS) 
syllabus, and studies that investigate the personal and social well-being section of the life skills 
curriculum, we are not aware of any studies which investigate the integration of these two 
sections in the intermediate phase in the South African context. Therefore, it is the purpose of 
this conceptual study to create a conceptual framework to understand the integration of music, 
in particular, and personal well-being in the intermediate phase. We synthesised this 
framework by following three steps: (1) creating a priori codes from the CAPS syllabus 
(particularly from the personal and social well-being section in the intermediate phase); (2) 
analysing applicable scholarly literature on music education, community music and well-
being to create a conceptual framework which might indicate how teachers may effectively 
integrate these two areas in the intermediate phase life skills classroom and (3) interpreting 
these findings through applicable theoretical or conceptual lenses to create a rich framework. 
Our findings culminate in a conceptual framework for teaching Personal and Social Well-being 
through musicking. 

Literature review
Teachers are pivotal agents in creating a safe space in which learners may experience personal 
well-being and engage in musicking. In this article, we will use the term ‘musicking’ to refer to a 
view of music not as a noun, but as a verb. Musicking refers to any musical contribution including, 
but not limited to, performing, listening, improvising, composing and moving to music.1 
Furthermore, Small1 views musicking as a means through which a specific community portrays 
the ideal form of human relationships within that society. Since the life skills subject area is 
comprised of personal and social well-being, physical education and creative arts, we assert that 
this view of musicking is particularly applicable to the context of life skills in the intermediate 
phase classroom. 

Creating tailored music programmes may encourage the development of such caring relationships 
in the classroom.2 In the context of the intermediate phase life skills classroom, such a tailored music 
programme will focus on incorporating all three aspects to create a programme where the creative 
arts (and we argue music in specific) facilitates the teaching of personal and social well-being, and 
physical education. Throughout this article, we will be giving examples of the types of musicking 
which may be included in such a tailored music programme. There is also a section which draws 
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together examples of ways in which the conceptual framework 
proposed in this article may be applied to create such a tailored 
music programme in the intermediate phase life skills 
classroom. Given the constraints set out by the length of an 
article, we will only focus on facilitating the personal and 
social well-being section of intermediate phase life skills. 
Carefully creating tailored music programmes may be 
particularly important in culturally diverse settings.3 In order 
to successfully deliver these tailored music programmes, it is 
paramount that teachers view themselves as facilitators for the 
kinds of relationships we wish to teach learners in the 
intermediate phase life skills classroom. 

When teachers are empowered to view themselves as pivotal 
characters in the creation of strong social bonds between 
learners, they become artistic citizens.4,5 Artistic citizenship 
requires teachers to become more critically reflective about 
the actions they take in the classroom. It also requires active 
musicking in the classroom to be informed by such critical 
reflection. When teachers take on this active role as artistic 
citizens, it is possible to create strong relationships between 
them and their learners through positive interaction and 
musicking. Therefore, the teacher plays a vital role as an 
ethical agent in the education world.6 Once teachers 
understand the role they play as ethical agents in the life 
skills classroom, they may be empowered to facilitate the 
personal and social well-being outcomes effectively through 
the use of active musicking. 

Research indicates that individuals employ music to promote 
emotional, social and physical well-being.7 Music reduces 
anxiety8 and therefore promotes personal well-being, 
which  may promote learning as a result. Positive music 
education experiences may assist with self-management and 
development of school-aged children.9 Self-management 
refers to learners’ ability to take responsibility for their actions 
and to understand which actions may contribute to positive 
outcomes and subjective well-being. Self-management skills 
learners in the intermediate phase may include learning to 
collaborate effectively, understanding the importance of rules 
to ensure that groups operate in a just manner, and developing 
a sense of responsibility. Self-management may be viewed as 
a skill which contributes to both emotional intelligence and 
self-regulation. Group music classes may aid students in 
developing self-management by placing an emphasis on 
positive collaboration and helping learners to become more 
self-reflective. This necessitates an approach to musicking in 
the life skills class built upon artistic citizenship,4,5 where both 
the teacher and the learners engage in active reflection 
through questions such as: What happened? What went well? 
Or, What were the challenges we experienced? And, What 
would I or we do differently next time? 

Furthermore, when pupils collaborate creatively in 
instrumental group music, they experience well-being by 
engaging with other students.10 Improvising responses to a 
musical call is an activity which asks of learners to collaborate 
creatively with their peers. Other collaborative creative 
activities may include movement improvisation or movement 
mirroring to recorded music. 

In another study, participation through musicking in an 
orchestra is shown to promote health and emotional well-
being in children.11 Although orchestral musicking may not 
be feasible in many intermediate phase classrooms, learners 
could engage in other readily available musicking events 
such as expressing themselves through body percussion, 
beatboxing, playing on found instruments or participating in 
group singing. These studies point to the potentiality of 
music as a mechanism for well-being promotion in the 
intermediate phase life skills classroom. 

In the South African context, the relationship between 
musicking and well-being is central, as creative arts is 
placed together with personal and social well-being in the 
life skills CAPS document.12 In our experience, even 
specialist music teachers in the intermediate phase are, 
however, often unfamiliar with the approaches one could 
take to integrate the different components of life skills.13 
There is, therefore, a great need for awareness amongst 
music educators and general educators about the 
relationship between personal well-being and musicking, to 
ensure that they are able to integrate these two concepts in 
their own teaching. As of now, there is no conceptual 
framework in the literature which may be used to 
understand the relationship between personal well-being 
and musicking in the life of the intermediate phase child in 
the South African context. 

It is our hope that this study will provide teachers with a 
conceptual framework that might empower them to teach 
in ways that promote the personal and social well-being of 
their students. Similarly, we hope that this research will be 
used by policymakers to inform the decisions they take at a 
macro-level.

Research procedures
The purpose of this conceptual study is to understand the 
relationship between musicking and personal well-being 
for  intermediate phase learners (Grade 4–6). The research 
question that guided this study is: How can the emergent 
themes from the related literature be integrated to generate 
a conceptual framework to explain the relationship between 
personal well-being and musicking for intermediate phase 
learners?

Data were collected using the following search terms in 
academic search engines: musicking, personal well-being 
and life skills for grade 4–6 learners. During this initial search 
process, we analysed 12 articles on personal well-being and 
11 on life skills. After the first cycle of analysis, it was clear 
that we had not yet reached data saturation.14 We consulted 
with various colleagues in the field of music for well-being 
and included any sources they deemed applicable which 
were not yet part of the data set. After these additional data 
were analysed, we reached data saturation. Because of the 
initial challenges in locating applicable scholarly literature, 
we used an iterative approach, tying the processes of data 
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collection and analysis together in a cycle of repetition and 
refocussing. 

The CAPS document for life skills intermediate phase 
personal and social well-being was analysed.12 From the 
analyses, a priori codes were created (see Table 1), which 
were used to analyse the literature identified throughout the 
data gathering stage. Because of the use of a priori codes, the 
data analysis employed a primarily deductive approach.15 
For the purposes of this article, the performing arts CAPS 
was not analysed to create a priori codes. This may be seen as 
a limitation in this study. 

After we completed the initial coding phase, we engaged in 
the process of consolidation and reinterpretation which 
eventually led to the creation of three categories. These 

categories were: (1) cultural and moral education, (2) 
emotional intelligence and (3) fostering well-being.

The findings are further interpreted through the lens 
of  chosen theoretical or philosophical perspectives to 
elucidate the meaning of core concepts (Figure 1). The 
category of cultural and moral education is interpreted 
through the lens of ubuntu as described by Molose et al.16 
This framework was chosen because it aligns well with 
the a priori codes in the category cultural and moral 
education. We ascribe this alignment to the general 
emphasis on respect for self and others, and the caring 
relationality described in the CAPS document. According 
to the collective-values of the ubuntu framework, the four 
values which serve as foundation for ubuntu are: survival, 
respect and dignity, compassion and solidarity. 

Emotional intelligence is interpreted by making use of 
the  ethically informed emotional and social competency 
inventory.17 We employ this framework because it places 
ethics at the centre of the framework of emotional intelligence, 
and views ethics as the foundational competency for 
developing the other four emotional competencies: self-
awareness, social awareness, relationship management and 
self-management. As alluded previously, and illustrated 
through our findings, ethical and moral education also play a 
central role in our view of musicking in the intermediate 
phase life skills classroom. Therefore, this framework is 
appropriate to interpret our findings through. 

Source: Molose T, Goldman GA, Thomas P. Towards a collective-values framework of Ubuntu: 
Implications for workplace commitment. Entrepreneurial Bus Econ Rev. 2018;6(3):193–206. 
https://doi.org/10.15678/EBER.2018.060312

FIGURE 1: A conceptual framework for teaching personal and social well-being 
through musicking in the intermediate phase life skills class.
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TABLE 1: A list of categories with their associated a priori codes and 
accompanying conceptual frames for interpretation.
Category A priori codes Conceptual frame 

for interpretation 
of findings

Cultural and 
moral 
education

•	 Respect for own body Communitarianism 
(ubuntu)•	 Respect for others’ bodies

•	 Responsibilities at home and school
•	 Children’s responsibilities in relation to their 

rights
•	  Cultural and moral lessons
•	  Moral lessons
•	 Concepts: Discrimination, stereotype and bias
•	 Caring for people
•	 Considering others’ needs
•	 Acts of kindness towards other people
•	 Mediation skills
•	 Working in a group school and home
•	 Benefits of working in a group
•	 Relationships with peers

Emotional 
intelligence

•	 Identifying and respecting own and others’ 
character strengths 

Ethically informed 
emotional and social 
competency 
inventory•	 Understanding a range of emotions

•	 Understanding own emotions
•	 How to consider and understand other’s 

emotions
•	 Responses to challenges in working in a group
•	 Positive self-concept formation
•	 Influence of others on self-concept
•	 Giving and receiving feedback
•	 Coping with emotions
•	 Skills to manage emotions
•	 Identifying own abilities
•	 Peer pressure
•	 Self-management
•	 Strategies to deal with abuse
•	 Violent situations at schools and homes
•	 Dealing with violent situations
•	 Responding to violent situations
•	 Conflict management strategies

Fostering 
well-being

•	 Success experiences PERMA framework
•	 Safe and unsafe relationships
•	 Positive self-esteem: Body image
•	 Understanding and respecting body changes
•	 Acceptance of self
•	 Relationships amongst abilities, interests and 

potential

PERMA, positive emotion, engagement, relationships, meaning and accomplishment.
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The positive emotion, engagement, relationships, meaning 
and accomplishment (PERMA) framework were employed, 
to understand what fostering well-being might entail.18 The 
PERMA framework posits a theory of the elements of 
subjective well-being. The elements included in this theory 
are PERMA. Seligman18 argues that the PERMA framework is 
appropriate for evaluating subjective well-being because the 
individual elements contribute to well-being and people 
strive towards these elements as ends to themselves. Each 
element may lead practitioners or individuals to specific 
interventions to address shortcomings in their experience of 
subjective well-being. These perspectives contribute value 
to  our conceptual framework by illuminating the concepts 
within each category. These categories, along with the 
illuminated central concepts, were explored through a process 
of abduction used to create the conceptual framework.15

During this research study, we documented our steps carefully 
to create an audit trail.19 As we find ourselves positioned 
strongly within a social constructivist paradigm,14 we also 
made use of an interpretive community to help us negotiate 
the meaning which is presented in this conceptual framework. 
We would like to thank all the fellow researchers and 
graduate students in the Musical Arts in Africa: Research and 
Applications research niche at the North-West University for 
their participation in this social meaning-making process. We 
also adhered to the guidelines for research and academic 
integrity as set out by the North-West University. 

Findings
This conceptual model is the culmination of our data analysis 
and reflection on the integration between musicking and 
personal and social well-being in the intermediate phase life 
skills classroom. In moral and cultural education, we found 
that the emphasis is on how we conduct ourselves and that 
music binds us together socially creating empathy for one 
another. The literature on emotional intelligence highlighted 
the ways in which musicking within a supportive environment 
could facilitate self-awareness and awareness of others. 
Therefore, musicking in the life skills classroom may contribute 
to fostering well-being by connecting us to others and 
ourselves, and creating a strong sense of self-awareness. The 
final theme, engaging in musicking for well-being, illustrates 
the ways in which an individual or a group of people may use 
musicking to achieve the elements of subjective well-being in 
the intermediate phase life skills classroom. 

Cultural and moral education through musicking 
in the life skills classroom
During our analysis of the personal and social well-being 
section of the CAPS document, cultural and moral education 
stood out as an important category. Our understanding of 
the  type of cultural and moral education advocated for in 
the  CAPS document is influenced by Molose et al.’s16 
understanding of the values of ubuntu. Ubuntu is seen as 
an  ethical and moral worldview where the survival of the 
group  is dependent on complex reciprocal relationships. 

Respect forms the basis of all social interaction and is posited as 
a possible central value to address diversity within contemporary 
society. Another central value in this view of ubuntu is 
compassion. Compassion is seen as a means of extending one’s 
own experience to take the experience of  others into 
consideration. This also means that leaders, or in our case life 
skills teachers, interact compassionately with those they lead by 
bearing witness to their experiences. The final value that Molose 
et al.16 identify as central to ubuntu is solidarity. This refers to 
the inextricable link between the individual and the collective. 
Therefore, institutions, such as schools, and collectives, such as 
the classrooms, serve the good of the members. 

An analysis of the literature echoed the intertwined nature of 
music, cultural education and moral education. Ansdell20 
states that our ‘musical life world’ is intertwined with our 
social and cultural ecology. Therefore, we argue that the 
integration of music outcomes and personal and social well-
being outcomes in the intermediate phase CAPS document 
cannot ignore the role of music in cultural and moral education. 

Firstly, there is an abundance of literature showing the role of 
music in cultural education. In this regard, we believe that 
music education as and for cultural education serves as a 
prime example of this phenomena. DeNora21 further 
addresses the instrumental value of music, and how people 
apply music in their daily lives.

Noddings22 defines moral education as ‘referring to how we 
should conduct our lives and, especially, how we should 
interact with others’. We found in the data that there were 
many references to how we should conduct our lives in and 
through music with particular emphasis on the challenges 
faced by music educators in an increasingly unjust world. As 
such, social justice in music education has experienced a 
great deal of interest in recent years. Although social justice 
was not part of our keyword search, the values and call to 
action are echoed in the data.

Bunt23 states that we can tell untold stories through musicking 
together. This form of storytelling may be seen as an act of 
caring. Studies have shown that when musicians care for 
those they perform to, a reciprocal form of satisfaction 
springs forth from the caring musicking.20,24 Therefore, our 
conceptual framework indicated that actively musicking 
together with children may enhance empathy and expressions 
of care.24 Music creates a space for people to get to know one 
another, creating a safe and caring environment.20

Through musicking, people enact the idealised social 
relationships within their community.1 Music may speed up 
the process of building relationships and nurturing the other.20 
Thus musicking creates a space for discourse, exchange and 
cooperation in which the idealised form of social interaction 
may be expressed.1 Under the right conditions, the community 
ties expressed through musicking relationships may contribute 
to the well-being of group members.25
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Therefore, if our ideal community ties are characterised by 
compassion and empathy, we need to enable learners to 
engage in musicking activities in which these kinds of ties are 
expressed. Research has shown that musical engagement 
produces empathy in children.25 Thus, musicking creates a 
sense of extendedness towards the other person in a non-
threatening way.20 Through this musical extension, learners 
and teachers in the intermediate phase life skills class may be 
able to reach intricate emotional spaces, which most other 
modalities cannot reach.26

Cultivating emotional intelligence through 
musicking
Our understanding of the type of emotional intelligence 
advocated for in the life skills CAPS document is influenced 
by an ethically informed emotional and social competency 
inventory.17 Such a view of emotional intelligence aligns with 
the emphasis on moral education in the CAPS document as 
it  places ethics in the centre of what is understood to be 
emotional intelligence. Furthermore, this framework argues 
that emotional intelligence is the result of an individual 
displaying competency in self-awareness, social awareness, 
self-management and relationship management. These 
competencies relate closely to the outcomes in the CAPS 
document, and are also reflected in the literature on musicking 
and well-being. 

Musicking refers to a process in which people engage within 
a specific socio-historic moment.20 When more than one 
person is engaged in a musicking activity, one may think of it 
as a dialogue with the intent of sharing ideas without having 
a preconceived notion of what outcome might be. The 
freedom entailed in this view of musicking opens up 
possibilities for teachers in the life skills classroom to employ 
musicking as a means to explore various aspects of emotional 
intelligence.

Musicking connects people to their deepest emotions and, 
subsequently, may lead to intense emotional experiences.20,24 
It awakens a mixture of emotions depending on the 
individual’s emotional state of mind at the time.24 Whilst 
musicking, there is room and space for tolerance towards 
one another, and accepting and encouraging the emotional 
experiences of each other in a special way.20

There is a strong connection between relationship building 
and emotional literacy. By allowing space for the experience 
of different emotional realities, music positively affects 
our  relationships.20,24 Emotional literacy directly influences 
relationships promoting mental health through the expression 
of creative ideas.27,28,29

Research indicates that individuals may employ music to 
alter their emotional states.30 When children listen to music, 
they feel connected to others more easily.31 In return, these 
children could open up about their problems, as music 
transported them beyond their physical worlds.20,32 Thus, 
music can be used to positively enhance emotions.25

Musicking may also be employed to alter emotional states 
or as an active stress reduction strategy.33 Stress and tension 
are experiences which are very prevalent in our modern 
world. Through singing, people may be able to find relief 
from these emotions.34 Thus, musical interaction lowers the 
stress response in people, enhancing positive emotional 
consequences.25

Engaging in musicking for well-being
We view well-being as a subjective state which may be 
influenced by various elements. We use the PERMA 
framework as a foundation for our view on well-being.18 It 
states that well-being consists of five elements: (1) positive 
emotions, (2) engagement, (3) relationships, (4) meaning 
and (5) accomplishment. Many of these elements have 
already emerged as of importance in other categories, 
including experiencing positive emotions, and building 
strong relationships. These elements of well-being are 
also  closely reflected in the literature on musicking and 
well-being. 

Musicking has the ability to elevate, stimulate and assist 
learners in various ways.20 It connects us psychologically to 
the world outside ourselves and facilitates the building of 
meaningful relationships.20,24,35,36 Musicking may also connect 
us with the physical body we inhabit.31

The experience we have in the musical space is reliant on the 
body we inhabit, our history and accessibility of the music 
that forms us.31 Through caring experiences of expressive 
movement as part of their musicking, learners are able to 
nourish their self-esteem.37,38 This may be particularly 
valuable to learners in the intermediate phase who are going 
through bodily changes and may feel self-conscious during 
this transitional period.39

Through musical participation, individuals can become more 
mature and secure in their personal identity.20,29 Through this 
process, they create a musical identity. This musical identity, 
in turn, creates a space for people to be there for one 
another.20,36 It has the potential to contribute a sense of 
oneness which, in turn, facilitates experiences of well-being 
in a person.20,33 Empowering learners to build a positive 
musical identity may prove helpful to their well-being far 
beyond the intermediate phase. 

When people engage in challenging musicking activities, 
they become cognitively stimulated.26,40 The challenge of 
this  cognitive stimulation may contribute to confidence 
building.20,41 In these instances, acquiring musicking skills 
may enable learners to thrive as life-long learners. 

Within the social settings where life-long musicking 
engagement takes place, learners may build lasting bonds.20,33,42 
These relationships enhance feelings of belonging and 
strengthen the individual’s sense of self, thereby facilitating 
experiences of subjective well-being.20,34,43,44,45,46
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A conceptual framework to 
understand the relationship 
between musicking and personal 
and social well-being for 
intermediate phase learners
During the data analysis proses, the personal and social well-
being outcomes in the CAPS document were analysed to 
create a set of a priori codes, which were used to code the 
music and well-being literature. The findings are represented 
in a conceptual model (see Figure 1). This analysis showed 
that musicking in the intermediate phase life skills classroom 
may be employed to teach the personal and social well-being 
section of the intermediate phase life skills CAPS, if the 
central focus of the musicking experience aligns with the 
cultural and moral education taught in the intermediate 
phase life skills classroom. The possibilities afforded through 
musicking form the basis for the nine propositions of our 
conceptual model and can be described as follows:

•	 Personal and social well-being can be taught through 
musicking in the life skills classroom if ethical knowledge 
and moral education are placed at the centre of the 
musicking experience.

•	 Personal and social well-being can be taught through 
musicking in the life skills classroom if the musicking 
experience facilitates self-awareness.

•	 Personal and social well-being can be taught through 
musicking in the life skills classroom if the musicking 
experience facilitates social awareness.

•	 Personal and social well-being can be taught through 
musicking in the life skills classroom if the musicking 
experience facilitates self-management.

•	 Personal and social well-being can be taught through 
musicking in the life skills classroom if the musicking 
experience facilitates relationship management. 

•	 Personal and social well-being can be taught through 
musicking in the life skills classroom if learners have the 
opportunity to experience positive emotions during the 
musicking.

•	 Personal and social well-being can be taught through 
musicking in the life skills classroom if learners are 
actively engaged through musicking.

•	 Personal and social well-being can be taught through 
musicking in the life skills classroom if musical 
engagement is meaningful to learners.

•	 Personal and social well-being can be taught through 
musicking in the life skills classroom if learners experience 
a sense of accomplishment as a result of their musicking. 

Application to the intermediate 
phase life skills classroom
In this section, we illustrate how our conceptual framework 
for musicking in the life skills classroom as cultural and 
moral education may be interpreted and applied in the 
intermediate phase classroom to achieve both musical and 
personal, and social well-being outcomes. In each example, 

we illustrate the application of our framework to performing 
arts outcomes in a specific grade in the intermediate phase. 

In each term grade, four learners are required to reflect on 
other’s performances using creative arts terminology. This is 
an ideal opportunity for a teacher to model social awareness, 
relationship management and self-management to learners. 
A teacher may model a feedback model such as the positive 
sandwich, in which two positive remarks are used to frame 
one critique of the performance. Alternatively, the teacher 
may model a simplified Socratic method by reframing 
critique into questions. Both of these approaches will enable 
the learners to become more aware of the modes of feedback 
they give their peers. 

In term one grade, five learners are required to improvise 
locomotor and non-locomotor movement sequences. This 
is  a good opportunity to also teach self-management, as 
learners often find it difficult to share physical space with 
other learners. The teacher may notice that some learners 
seem unaware of the way their bodies move in space or may 
be less aware of other learners around them. This may lead to 
conflict. A teacher, informed by our framework, may 
approach this as an opportunity to teach consideration and 
understanding for others’ emotions, self-management and 
conflict management strategies. A teacher may also employ 
mirroring as the initial movement improvisation activity. In 
this activity, learners are assigned pairs. One partner takes on 
the role of leader, whilst the other plays the follower. The 
leader improvises expressive movement to recorded music, 
and the follower mirrors the movements as closely as 
possible. Usually, this activity begins with mirroring hand 
movements, where the partners place their palms facing each 
other. The teacher may choose to indicate role reversals at 
appropriate points in time. Mirroring encourages learners to 
become more aware of another person in their space.47 The 
exchange of leadership roles also serves in teaching learners 
how to contribute positively to a group experience while 
fulfilling different roles. 

During the second term, grade six learners are required to 
analyse and present a cultural dance. This is an opportune 
moment for a teacher to encourage intercultural understanding 
and model compassionate listening as the learners explore the 
cultural dances of various groups. This outcome may also 
serve to sensitise the learners to musicking in the sense that 
Small1 describes the verb, as a means of engaging musically to 
illustrate and foster the ideal social relations within a given 
socio-cultural context.

Discussion
In this article, we discussed our conceptual framework for 
teaching personal and social well-being through musicking 
in the intermediate phase life skills classroom. In this 
conceptual framework, musicking is viewed as instrumental 
in teaching personal and social well-being when it is seen as 
an act of cultural and moral education. This framework leans 
strongly on the values of ubuntu,16 and therefore views 
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musicking as a socio-cultural practice31 which may be 
employed to teach survival, respect and dignity, compassion 
and solidarity. By using musicking as a means to teach this 
worldview, we  also assert that teachers can empower 
students to meet  the  emotional intelligence17 outcomes by 
facilitating musicking experiences which focus on self-
awareness,19,31 social awareness,4,5 self-management9 and 
relationship management.1,19,31 When the nine propositions 
of our conceptual framework are met, musicking may 
facilitate experiences of subjective well-being and be 
instrumental in the teaching of personal and social well-
being outcomes. 

This framework has many practical implications. Firstly, this 
framework shows that all life skills teachers in the 
intermediate phase may benefit from becoming competent 
music facilitators, as this will add valuable skills to their 
repertoire. These skills may be employed to teach important 
outcomes in the life skills classroom. Secondly, this 
framework also underscores the importance of arts education 
in general, and music education in particular, for student 
teachers. This has various implications for higher education 
institutions, where arts education is often pushed to the 
curricular periphery.

Conclusion
Despite having important implications for practice and 
higher education curriculum design, there were some 
limitations in conducting this study. This study uses only 
literature as data. Therefore, we cannot speak about 
individual experiences of South African intermediate phase 
life skills teachers, nor can we address the very real 
challenges teachers face when trying to use musicking as a 
means to facilitate personal and social well-being in the 
intermediate phase life skills class. However, this opens up 
various exciting possibilities for future research. It is our 
hope that this framework may inspire educators to become 
more critical of the ways in which they integrate the distinct 
aspects of the life skills curriculum, and that by doing so, 
we may see future research, addressing the limitations of 
this study. 
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